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Introduction 
The following document is a discussion of the key factors and ideas that need to be taken into 
consideration in the reworking of Arts Subject Area Syllabuses (SAS). The review consists of 
short summaries of key academic texts, reports and policy documents that may be useful in the 
rethinking of the subject offerings under the banner of the Arts. The concentration of citations 
included in this literature review is situated in the last fourteen years of investigation into arts and 
education from the years 2000 to 2014. 
 
The review begins with a summary of key considerations arising from the literature that may be 
taken into account when redeveloping SAS syllabi in the arts subject areas. Immediately following 
the summary is the review of literature captured under the following headings – role of the arts in 
educational contexts, arts engagement, learners & achievement, content, teaching and learning 
approaches, skills for the 21st century workforce, national and international syllabus directions. 
Key Considerations for Arts Syllabus 
Development 
As an overview, the following table is a summary of key ideas that may be embedded in 
contemporary arts curriculum for Australian students. The ideas are drawn from the literature 
summarized throughout this review. 
Table 1: Key considerations  
Key Point Discussion Source 
Ensure that there are explicit learning approaches 
and tasks that allow students to acquire and 
demonstrate intrinsic and instrumental benefits 
through arts engagement. 
Carnwath, J.D. and Brown, A.S. 
(2014). Understanding the Value and 
Impacts of Cultural Experiences. 
Embed teaching/learning approaches and tasks 
that engage learning and innovation skills of 
critical thinking, communication, collaboration and 
creativity. 
Bryce, J., Harvey-Beavis, A., 
Livermore, J., and O’Toole, J. (1996). 
The Mayer Key Competencies and 
Arts Education.  
 
Partnership for 21st Century Skills 
(2011) Framework for 21st Century 
Learning. 
Foreground creativity through the process of 
individual and team problem-solving and 
divergent thinking tasks. 
 Iyengar, S. & Hudson, A. (2014). Who 
Knew? Arts Education Fuels the 
Economy. 
 
Partnership for 21st Century Skills 
(2011) Framework for 21st Century 
Learning. 
Engage a variety of cultural references, sources Bryce, J., Harvey-Beavis, A., 
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and approaches to making, critiquing, 
investigating and exploring art forms to enable 
students to develop the facility of cultural 
understandings. 
Livermore, J., and O’Toole, J. (1996). 
The Mayer Key Competencies and 
Arts Education. 
 
Australian Curriculum, Assessment 
and Reporting Authority. (2011). 
Shape of the Australian Curriculum: 
The Arts. 
Foreground the past and present arts processes 
and products of first Australians – Aboriginal and 
Torres Strait Islander cultures as a direct link to 
cultural understandings.  
Australian Curriculum, Assessment 
and Reporting Authority. (2011). 
Shape of the Australian Curriculum: 
The Arts. 
Include a balance of receptive arts and active arts 
participation 
Martin et al. (2013) The role of arts 
participation in students’ academic 
and nonacademic outcomes: A 
longitudinal study of school, home, 
and community factors. 
 
Australian Curriculum, Assessment 
and Reporting Authority. (2011). 
Shape of the Australian Curriculum: 
The Arts. 
Maintain art form specificity and integrity Australian Curriculum, Assessment 
and Reporting Authority. (2011). 
Shape of the Australian Curriculum: 
The Arts. 
Offer all five art forms at senior schooling levels – 
dance, drama, media arts, music and visual art – 
to maximize engagement opportunities, cultural 
value and impact. 
Carnwath, J.D. and Brown, A.S. 
Understanding the Value and Impacts 
of Cultural Experiences (2014). 
 
Australian Curriculum, Assessment 
and Reporting Authority. (2011). 
Shape of the Australian Curriculum: 
The Arts. 
 
Arts in Education 
Arts education is an essential part of a broad liberal education. It is argued that there are adjunct 
benefits, including:  
 developing critical and creative thinking 
 enhancing performance in non-arts academic subjects such as mathematics, science, reading 
and writing  
 strengthening students’ academic motivation, self-confidence, and ability to communicate and 
co-operate effectively. 
Arts education involves students connecting their knowledge of their community with their 
subjective experience of the world and giving it an aesthetically satisfying form. Martin et al. 
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(2013) suggest that, “students participating in the arts increasingly saw themselves as part of a 
larger local community, felt they had contributed to that community, and had a greater sense of 
meaning and purpose … participation in the arts has been linked to greater civic engagement” 
(p.711). “The value of arts and culture is created in the encounter between a person (or multiple 
people) and an object (which may be tangible or intangible, as in an idea or an activity). In this 
view, value lies neither fully formed in the object, nor is it entirely produced in the eye of the 
beholder – but it is produced in the encounter of the two” (Carnwath and Brown, 2014, p. 8). 
 
Arts education has a positive impact on the three subsets of skills that we define as “skills for 
innovation”: subject-based skills, including in non-arts subjects; skills in thinking and creativity; 
and behavioural and social skills (Winner, Goldstein and Vincent-Lacrin 2013). Australian 
government policy notes that, “the arts have a big role to play in contributing …  to the 
development of individuals able to communicate well, think originally and critically, adapt to 
change, work cooperatively, connect with both people and ideas, and find solutions to problems 
as they occur” (Australia Council for the Arts, 2006, p.3).  
There are two types of arts engagement – “receptive arts and active arts participation” (Martin et 
al. 2013, p. 715). Receptive arts participation refers to an engagement type where students are 
watching and/or listening to live performance, viewing visual art or media-based art works. Active 
arts participation refers to an engagement type where students are viscerally involved such as 
playing a musical instrument, performing in a dance or drama production or constructing a 2D, 3D 
or 4D art work. Scripp (2007 cited in Martin et al. 2013, p. 723) “has identified the ‘five processes’ 
framework that suggests a means of enhancing arts engagement through listening, questioning, 
creating, performing and reflecting”. These processes should be embedded across both receptive 
arts and active arts participation. 
 
Across the literature two instrumental benefits consistently emerge that can be attributed to arts 
engagement – a rise in student academic achievement in non-arts subjects and increased 
attainment of social competencies. The findings clustered around academic and social 
competencies could be seen as separate outcomes but in the context of this review they should 
be seen as being interrelated as the rise in students to risk-take has a flow on effect in academic 
achievement that was also found in Bernard et al. (2007) around social and emotional factors that 
influence students’ wellbeing that included, “resilience – rational attitudes, coping skills and 
positive work management and engagement skills” (cited in Caldwell & Vaughan, 2012, p.90). 
Arts Engagement and social competency 
[T]he arts may offer opportunities for youth to explore and build other skills and abilities, and this may be 
associated with identity-related development competence that may be helpful for self-esteem, life satisfaction, 
a sense of meaning and purpose … greater self-determination and personal initiative (Martin et al. 2013, 
p.711).  
According to Malone (2008) the net value of self-esteem and self-concept is intimately linked with 
a young person’s emotional wellbeing. 
 
Social competency can be defined as the ability to attain personal or group success in social 
situations (Chen & French, 2008, p.592) that determine a child’s social effectiveness. Social 
competency may affect behaviours, relationships and developmental patterns. These dimensions 
may manifest in the “exhibition, meaning, and development of specific social behaviours such as 
sociability, shyness-inhibition, cooperation-compliance, and aggression-defiance, as well as the 
quality and function of social relationships” (Chen & French, 2008, p.591). Catterall (1999) noted: 
“Sustained student involvement in theater arts (acting in plays and musicals, participating in 
drama clubs, and taking acting lessons) associates with a variety of developments for youth … 
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[including] gains in self-concept and motivation, and higher levels of empathy and tolerance for 
others (cited in Fiske, 1999, p.2). The finding in the literature clustered around the development of 
social competency are mirrored in like research projects (Caldwell & Vaughan 2012; Ewing 2010; 
McCarthy et al. 2004; Fiske 1999), in which instrumental benefits in the area of attitudinal and 
behavioural benefits such as “improved self-discipline and self-efficacy … improved empathy, 
increased ability to work in teams, a greater ability to accept constructive peer feedback; and the 
adoption of pro-social behaviours” (Ewing, 2010, p.14). 
Disengaged learners and/or Learners in Low Socio-
economic Communities 
The literature suggests that arts engagement may be able to assist students in literacy acquisition 
by providing alternative structures and pathways to the development of literacy competency 
particularly for students from low socio-economic status (SES) backgrounds. A study undertaken 
by Catterall et al. (1999) noted the comparative gains in reading proficiency for arts-involved 
students are more pronounced in low SES youngsters than more advantaged students. Catterall 
et al. (1999, p.17) go onto say, “The arts do matter – not only as worthwhile experiences in their 
own right … but also as instruments of cognitive growth and development and as agents of 
motivation for school success”. “For teachers, the arts can be a vehicle for reinforcing academic 
knowledge or reaching children who may struggle with more conventional classroom approaches 
to education” (Wells cited in Hughes, 2011, p. 45).  
 
Champions of Change: The Impact of the Arts on Learning (Fiske, 1999) begins with an analysis 
(Catterall, Capleau & Iwanaga, 1999) from data about student achievement gathered by the 
United States Department of Education. “It showed that low income students who were high arts 
participators did better in school and in life than peers who were low arts participators” (Rabkin 
and Redmond, 2004, p.7). There should be no question that if we want to maximize the power of 
arts education – cognitively, socially, and emotionally – if we want to meet the challenges of 
students in low-income and low-performing districts, arts education must be integrated” (Rabkin 
as cited in Rabkin & Redmond, 2004, p.5). 
Subject Integrity 
In the Shape of the Australian Curriculum: The Arts there is clear mention of the need to maintain 
art form integrity within the development of arts curriculum. This focus is articulated in a 
statement that says, “Each subject in the Arts is unique, with its own discrete knowledge, 
symbols, language, processes and skills” (ACARA 2011, p.5). Earlier in the document there is a 
statement that supports the latter statement but also points to the possibility of exploration of new 
and emergent art forms with the reference to interconnectedness. The statement reads: 
  
[T]hrough studying and engaging in the Arts, students will develop specific knowledge, skills and processes, 
and also create art works. Through learning to appraise and critique art works, artists and artistic practices, 
they will learn to value the uniqueness of each art form, and to understand that all art forms are interconnected 
(ACARA 2011, p.3).  
Positioning Art Form Innovation 
In a qualitative investigation of arts impacts, White and Hede (2008) identify ‘innovation’ as a core 
dimension of impact, and ‘imagination’ and ‘new art forms’ as sub-dimensions. While keeping in 
mind the need for art form integrity within the development of arts curriculum the call for the 
recognition of innovation through the engagement of new art forms is a potent and important one. 
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Since the 1960s there has been documented and researched arts practice, by both artists and 
artists-scholars that can be captured in the term hybrid arts. These are most obviously seen in 
products that situate themselves in the styles of music theatre and dance theatre.  
 
It is then important in any curriculum development to capture this work and work that may be 
made in future contexts by recognizing the approaches taken by artists that embrace an 
interrelationship between the art forms and that arts practitioners are using a variety of mediums 
and a variety of collaborations (music and visual art, performance/dance and visual art for 
example). There are an variety of words that can be used to capture this practice including, but 
not limited to: “hybrid art, polymedia, multi-media, multi-arts, mixed media, new media 
performance, performance media and intermedial performance” (Gattenhof, Strube, Maxwell & 
Jennings 2010, pp. 264-265). Other words found in the literature include multi-disciplinary, 
transdisciplinary and interdisciplinary. 
 
With an increasing symbiosis between and within art forms the word that best capture innovation 
in practice and presentation would be interdisciplinary.  This type of practice sits within the 
interstices of two or more art forms and in most cases leads to innovate process and product 
outcomes. 
Skills for the 21st Century Workforce: from Mayer 
Key Competencies to the Core Skills for work  
There is a growing body of literature outlining the skill-set required by employers for entry into the 
workforce. This dialogue is not new in the Australian educational context. The debate culminated 
in the late 1980s and early 1990s with the development of the Mayer Key Competencies. The 
report commissioned by the Australian Educational Council and was subsequently undertaken by 
the Finn Committee (1991) concluded that there were certain competencies that needed to be 
address in post-compulsory education and training to allow Australia’s young people to effectively 
participate in work and adult life, including unpaid work and further education.  
 
More recently, investigations into student competencies for work-readiness have noted that as 
well as achievement in functional literacy and numeracy, and information, media and technology 
skills, the four essential skills/competencies “students must also learn the essential skills for 
success in today’s world, such as critical thinking, problem-solving [often described as creativity], 
communication and collaboration” (Partnership for 21st Century Learning 2011, p.1). These 
competencies are described as “learning and innovation skills [that] separate students who are 
prepared for increasingly complex life and work environments” (Partnership for 21st Century 
Learning 2011, p.2). Iyengar & Hudson (2014) note that, “education in dance, theater, music and 
the visual arts helps instill the curiosity, creativity, imagination and capacity for evaluation that are 
perceived to a productive … workforce” (p.2). Iyengar & Hudson (2014) go onto say that 
“creativity trumps other leadership characteristics” (p.2). Across a number of academic articles 
and policy documents the realisation of creativity is marked out as a key work/life skill for the 21st 
century (see Iyengar & Hudson 2014; Partnership for 21st Century Learning 2011). In this context 
creativity is about how we think not just about artistic enterprise. It is about the capacities for 
students to engage in problem-solving and divergent thinking both individually and in teams.  
 
The Core Skills for Work developed by Australian Government in 2013 subsume the Mayer Key 
Competencies and articulate many of the qualities outlined above. These Core skills for work 
have been identified as an underpinning factor in the development of SASs. See Appendix 1 for 
further information. The Core Skills for Work Framework can be found at: 
www.industry.gov.au/skills/assistancefortrainersandpractitioners/coreskillsforworkframework .  
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The inclusion capacities for life-long learning in arts curriculum is consistent with Australian 
Curriculum, Assessment and Reporting Authority’s (ACARA) statement about the general 
capabilities to be embedded subject areas that are part of the Australian National Curriculum:  
 
Increasingly, in a world where knowledge itself is constantly growing and evolving, students need to 
develop a set of knowledge, skills, behaviours and dispositions, or general capabilities, that apply across 
the curriculum and that help them to become lifelong learners able to live and work successfully in the 
diverse world of the twenty-first century. (ACARA, 2011). 
National and International Syllabuses 
In the scope of this review, there were no other comparable courses found neither in other 
Australian states nor internationally. 
 
The Ontario Curriculum Grades 11 and 12, The Arts, was the closest in terms of offering 
comparable subjects as the ideas underlying the Ontario Curriculum (Developing Creativity, 
Communicating, Understanding Culture and Making Connections) have some commonality with 
the SAS Underpinning factors. However, the Ontario courses stream students into two pathways, 
one academic and the other work orientated. In Ontario, the primary pathway for SAS-like 
subjects is work.  
 
It appears both nationally and internationally across jurisdictions that: 
 Authority equivalent Arts subjects primary pathway/articulation is with University – Tertiary 
courses 
 VET equivalent Arts subjects articulate with workplace/industry contexts – these courses 
characterised by a focus on skill development and with little demand for the demonstration of 
higher order cognition. 
In some jurisdictions, Arts courses are developed for students with special needs with an 
emphasis on skills development, particularly life skills. The pitch of these subjects is of lower 
academic rigour than that consistent with the SASs.  
Relationship to the Australian Curriculum: The Arts 
The Australian federal government has endorsed the implementation of the Australian 
Curriculum: The Arts that has provision for the entitlement of all young Australians to have access 
and engagement with the five art forms – dance, drama, media arts, music and visual art. This 
provision encompasses Foundation to year 10. Whilst acknowledging that this curriculum exists, 
this literature review will not deal with it in depth as the review and subsequent development of 
curriculum/syllabi is target at senior years of schooling. As noted in the section on arts curriculum 
content, subject specificity and integrity are a key principle in Australian Curriculum: The Arts.  
Australian senior courses  
In the Australian curriculum context not all five art forms are available at senior schooling levels.  
 
Most jurisdictions offer or support a range of Vocational Education and Training (VET) courses in 
the Arts. These are re-badged training packages and are not courses developed by the 
jurisdiction. Accordingly, those VET courses are not included in this review. 
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In Queensland, Arts courses offered to high school students through either TAFE or private 
providers: 
 are skills training courses 
 range from having little formal assessment to being highly competency based courses  
 are user pays  
 are often not accredited, with no guarantee of quality or consistency.  
These courses are not comparable to SASs and so have not been included in the literature 
review.  
Below is an overview of senior syllabuses developed by each jurisdiction. 
Table 2: State and territory senior syllabuses for the Arts 
State/Territory  Subjects contributing directly  
to Tertiary Entrance  
Subjects that do not 
directly contribute 
towards tertiary entrance  
and/or for the provision of 
special needs students 
Queensland  
 
Years 11 & 12 
 Dance 
 Drama 
 Music 
 Music Extension 
 Film, Television and New Media 
 Visual Arts 
From 2016 the Creative Arts 
Study Area Specification (SAS) 
will be replaced by six 
syllabuses: 
 Dance in Practice 
 Drama in practice 
 Media arts in practice 
 Music in practice 
 Visual arts in practice 
 Multi-arts in practice. 
 
Source: 
https://www.qcaa.qld.edu.au/126
9.html 
 
New South Wales 
 
Years 11 & 12 
 Dance 
 Drama 
 Music 1 
 Music 2 & Music Extension 
 Visual Arts 
Creative Arts Life Skills: Dance, 
Drama, Music, Visual Arts 
 
Creative Arts Life Skills are arts 
subjects for students with special 
education needs, particularly 
those with an intellectual 
disability. These courses have 
Board Developed status and can 
be used along with other Board 
Developed courses to meet 
requirements for the award of the 
Higher School Certificate. There 
will not be an external 
examination for Life Skills 
courses. 
 
Source: 
http://www.boardofstudies.nsw.e
 Arts Subject Area Syllabuses – Literature Review  
Associate Professor Sandra Gattenhof 
Queensland Curriculum & Assessment Authority
August 2014
Page 9 of 21
 
du.au/syllabus_hsc/life-skills.html 
 
Australian Capital Territory 
(ACT)  
 
Years 11 & 12 
 Dance 
 Drama 
 Media 
 Music 
 Visual Arts 
 
Source: 
http://www.bsss.act.edu.au/curric
ulum/courses 
 
Victoria 
 
Years 11 & 12 
 Art 
 Dance 
 Drama 
 Media 
 Music – Music Performance; Music 
Investigation; Music Style & 
Composition 
 Theatre Studies 
Source: 
http://www.vcaa.vic.edu.au/Page
s/vce/studies/index.aspx 
 
 
South Australia 
 
Years 10, 11 & 12 
Stage 1: Creative Arts 
 Dance 
 Drama 
 Music – Experience 
 Music – Advanced 
 Visual Arts – Art 
 Visual Arts – Design 
 
Stage 2: Creative Arts 
 Dance 
 Drama 
 Music - Composing and Arranging 
 Music - Music in Context 
 Music - Music Individual Study 
 Music - Music Technology 
 Music – Musicianship 
 Visual Arts – Art 
 Visual Arts - Design 
Source: 
http://www.tafesa.edu.au/apply-
enrol/how-to-apply/vet-in-
schools/vet-in-schools-guides 
 
 
Western Australia 
 
Years 11 & 12 
 Dance 
 Drama 
 Design *+ 
 Media 
 Media Production & Analysis + 
 Music *+ 
 Visual Arts *+ 
 
Some of the courses have 
preliminary units (*) and/or 
additional stage 1 units (+). 
P Stage units provide students 
with opportunities for practical 
and supported learning to 
develop the skills required to be 
successful upon leaving school 
or in the transition to Stage 1 
units. These units are not 
graded, they are recorded as 
having been completed. Post-
school pathways may include 
TAFE and the workplace. 
Stage 1 units provide students 
with bridging support and 
practical applied focus to develop 
the skills required to be 
successful upon leaving school 
or in the transition to Stage 2 
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units. Post-school pathways may 
include TAFE, apprenticeships 
and traineeships, university and 
the workplace. 
 
Source: 
http://www.scsa.wa.edu.au/intern
et/Senior_Secondary/Courses/W
ACE_Courses  
Northern Territory 
 
Years 11 & 12 
Stage 1: Creative Arts 
 Dance 
Drama 
 Music – Experience 
 Music – Advanced 
 Visual Arts – Art 
 Visual Arts – Design 
 
Stage 2: Creative Arts 
 Dance 
 Drama 
 Music - Composing and Arranging 
 Music – Ensemble Performance 
 Music - Music in Context 
 Music - Music Individual Study 
 Music - Music Technology 
 Music – Musicianship 
 Performance Special Study 
 Solo Performance 
 Visual Arts – Art 
 Visual Arts - Design 
 
Source: 
www.education.nt.gov.au/__data/
assets/pdf.../VETiShanbookV2.p
df 
 
 
 
 
 
 
 
 
 
International Context 
The following is a brief outline of arts subjects in senior schooling for the International 
Baccalaureate and two other English-speaking countries – Canada and United Kingdom. From 
these sampled curriculums two broad observations can be made: 
 All five art subjects – dance, drama/theatre, media/film & TV, music and visual arts are offered 
in the majority of cases. 
 Only one instance can be found (Ontario curriculum) where students can choose to take either 
a pathway that prepares them for tertiary entrance or for workplace engagement that is similar 
to the model implemented in Queensland. 
In the Arts for students in years 11 and 12 in Ontario, Canada the curriculum is structured around 
four central ideas – developing creativity, communicating, understanding culture, and making 
connections that have a strong alignment to the Core Skills for Work (2013). See Appendix 2 for 
further details. 
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Country Arts Subjects in Senior Schooling 
IB Diploma Programme Five subjects are available to students at higher level or standard level: 
Dance, Music, Film, Theatre, Visual Arts. 
 
Implemented world-wide the IB Diploma Programme curriculum for students 
aged 16 to 19, is an academically challenging and balanced programme of 
education with final examinations that prepares students for success at 
university and beyond The subjects grouped under The Arts allow a high 
degree of adaptability to different cultural contexts. The emphasis is on 
creativity in the context of disciplined, practical research into the relevant 
genres.  
Source: http://www.ibo.org/diploma/curriculum/group6/ 
Canada 
 
 
 
 
 
 
 
 
 
 
British Columbia: 
 Dance 11 and 12: Performance and Choreography 
 Drama 11 and 12: Film and Television 
 Drama 11 and 12: Theatre Performance and Theatre Production 
 Music 11 and 12: Composition and Technology 
 Music 11 and 12: Choral Music and Instrumental Music 
 Visual Arts 11 and 12: Media Arts 
 Visual Arts 11 and 12: Art Foundation and Studio Arts 
Source: 
https://www.bced.gov.bc.ca/irp/subject.php?lang=en&subject=Arts_Ed
ucation 
 
Ontario: Offers two pathways: University/College Preparation and 
Open/Workplace Preparation 
 Drama 
 Media Arts 
 Music 
 Visual Arts 
 
Source: http://www.edu.gov.on.ca  
United Kingdom UK GCE A Levels for Arts 
 Drama: Drama and Theatre Studies; Theatre Studies 
 Media: Film Studies 
 Music: Music 
 Visual Arts:  
 Art and Design 
 Art and Design 3D Design 
 Art and Design Critical and Contextual Studies 
 Art and Design Graphic Design 
 Art and Design Photography 
 Art and Design Textiles 
 History of Art 
 History of Art & Design 
 
Note: No GCE A Level in Dance. 
 
Source: http://www.ucl.ac.uk/basc/prospective/application/alevels  
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General advice for SAS development 
In a survey of arts education literature pertaining to the core elements of a sound aesthetic 
education and ability to measure impact of aesthetic engagement, Carnwath & Brown (2014, p. 
73) note that the following elements should be foregrounded in Arts curriculum. These can be 
also be applied to the curriculum contexts of Subject Area Syllabuses (SASs). These elements 
are: 
1. Art form knowledge (understanding the elements of the art form) 
2. Art form appreciation (of style and repertoire) 
3. Art form skills and techniques (for using and manipulating tools and materials) 
4. Interpretive skills (for reading and decoding processes and products 
5. The ability to make aesthetic judgments. 
The SASs for the creative arts should: 
 value both receptive and active engagement 
 mandate involvement/engagement with both industry and community through stipulated: 
- content (knowledge, understanding and skills) 
- assessment requirements (e.g. as a compulsory context for the Project technique – a 
community based arts project) 
 require each art form to be used in an applied context 
 use language consistent with the integrity of each Arts disciple (i.e. require the use of 
specialist language that is inherent and valued by each artform) 
 use technical and discipline language related to industry/work contexts. 
The core skills for work correspond to much of the literature that describes the benefits of applied 
learning 
Advice for the Multi-/Interdisciplinary Arts SAS 
From the literature ‘Interdisciplinary Arts’ has the following characteristics: 
 involves more than 2 forms 
 Arts areas blurred and blended so that you cannot recognise/identify where one form begins 
and one form finishes 
 is experiential and immersive by nature (i.e. is to be ‘experienced’) 
Practitioners of interdisciplinary Arts include: 
 Keith Armstrong (Australia)- see http://www.realtimearts.net/article/issue59/7342  
Keith Armstrong has specialised for 17 years practice-led collaborative, hybrid, new media art 
with an emphasis on innovative performance forms, site-specific electronic arts, networked 
interactive installations, alternative interfaces, public arts practices and art-science 
collaborations. His ongoing research focuses on how scientific and philosophical ecologies 
can both influence and direct the design and conception of networked, interactive media 
artworks. 
 Matthew Barney (born March 25, 1967) is an American artist who works in sculpture, 
photography, drawing and film. His early works are sculptural installations combined with 
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performance and video. Between 1994 and 2002 he created the The Cremaster Cycle, a 
series of five films described by Jonathan Jones in The Guardian as "one of the most 
imaginative and brilliant achievements in the history of avant-garde cinema."[1] 
http://en.wikipedia.org/wiki/Matthew_Barney 
 Peter Greenaway, CBE (born 5 April 1942) is a British film director. His films are noted for the 
distinct influence of Renaissance and Baroque painting, and Flemish painting in particular. 
Common traits in his film are the scenic composition and illumination and the contrasts of 
costume and nudity, nature and architecture, furniture and people, sexual pleasure and painful 
death. http://en.wikipedia.org/wiki/Peter_Greenaway  
Particularly see The Tulse Luper Suticases http://petergreenaway.org.uk/tulse.htm 
Hybrid arts are often mistakenly referred to as interdisciplinary arts. There are discernable 
differences between Interdisciplinary and Hybrid Arts. Hybrid Arts recognise or identify forms and 
where they intersect, for example cabaret, musical theatre and dance theatre. 
In some jurisdictions the term, integrated art forms, has been used to describe courses that are 
constructed from two or more of the Arts disciplines.   
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Appendix 1: Underpinning factors – 
excerpt from Fashion Subject Area 
Syllabus 2014 
Underpinning factors 
There are five factors that underpin subject area syllabuses and that are essential for defining the 
distinctive nature of Authority-registered subjects: 
 applied learning 
 community connections 
 Core Skills for Work (CSfW) 
 literacy 
 numeracy. 
These factors, which overlap and interact, are derived from current education, industry and 
community expectations, and inform and shape Fashion. 
 
All subject area syllabuses cover all of the underpinning factors in some way, though coverage 
may vary from syllabus to syllabus. Students should be provided with a variety of opportunities to 
learn through and about the five underpinning factors across the four-semester course of study. 
Applied learning and community connections emphasise the importance of applying learning in 
and to real-life workplace and community situations. Applied learning is an approach to 
contextualised learning; community connections provide contexts for learning, acquiring and 
applying knowledge, understanding and skills. Core Skills for Work, literacy and numeracy, 
however, contain identifiable knowledge and skills which can be directly assessed. The relevant 
knowledge and skills for these three factors are contained in the course dimensions and 
objectives for Fashion. 
Applied learning 
Applied learning is the acquisition and application of knowledge, understanding and skills in  
real-world or lifelike contexts. Contexts should be authentic and may encompass work place, 
industry and community situations. 
 
Applied learning values knowledge — including subject knowledge, skills, techniques and 
procedures — and emphasises learning through doing. It includes both theory and the application 
of theory, connecting subject knowledge and understanding with the development of practical 
skills. 
 
Applied learning: 
 links theory and practice 
 integrates knowledge and skills in real-world and/or lifelike contexts 
 encourages students to work individually and in teams to complete tasks and solve problems 
 enables students to develop new learnings and transfer their knowledge, understanding and 
skills to a range of contexts 
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 uses assessment that is authentic and reflects the content and contexts. 
Community connections 
Community connections build students’ awareness and understanding of life beyond school 
through authentic, real-world interactions. This understanding supports transition from school to 
participation in, and contribution to, community, industry, work and not-for-profit organisations 
(NFPOs). ‘Community’ includes the school community and the wider community beyond the 
school, including virtual communities. 
 
Valuing a sense of community encourages responsible citizenship. Connecting with community 
seeks to deepen students’ knowledge and understanding of the world around them and provide 
them with the knowledge, understanding, skills and dispositions relevant to community, industry 
and workplace contexts. It is through these interactions that students develop as active and 
informed citizens. 
 
Schools plan connections with community as part of their teaching and learning programs to 
connect classroom experience with the world outside the classroom. It is a mutual or reciprocal 
arrangement encompassing access to relevant experience and expertise. The learning can be 
based in community settings, including workplaces, and/or in the school setting, including the 
classroom. 
 
Community connections can occur through formal arrangements or more informal interactions. 
Opportunities for community connections include: 
 visiting a business or community organisation or agency 
 organising an event for the school or local community 
 working with community groups in a range of activities 
 providing a service for the local community 
 attending industry expos and career ‘taster’ days 
 participating in mentoring programs and work shadowing 
 gaining work experience in industry 
 participating in community service projects or engaging in service learning 
 interacting with visitors to the school, such as community representatives, industry experts, 
employers, employees and the self-employed 
 internet, phone or video conferencing with other school communities. 
Core Skills for Work (CSfW) 
In August 2013, the Australian Government released the Core Skills for Work Developmental 
Framework (CSfW)1. The CSfW describes a set of knowledge, understanding and non-technical 
skills that underpin successful participation in work2. These skills are often referred to as generic 
or employability skills. They contribute to work performance in combination with technical skills, 
discipline-specific skills, and core language, literacy and numeracy skills. 
 
1 More information about the Core Skills for Work Developmental Framework is available at 
www.industry.gov.au/skills/assistancefortrainersandpractitioners/coreskillsforworkframework. 
2 The term ‘work’ is used in the broadest sense: activity that is directed at a specific purpose, which may or may 
not be for remuneration or gain. 
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The CSfW describes performance in ten skill areas grouped under three skill clusters, shown in 
the table below. These skills can be embedded, taught and assessed across Arts Subject Area 
Syllabuses – Literature Review . Relevant aspects of Core Skills for Work are assessed, as 
described in the standards. 
 
Table 1: Core Skills for Work skill clusters and skill areas 
 Skill cluster 1:  
Navigate the world of work 
Skill cluster 2:  
Interacting with others 
Skill cluster 3:  
Getting the work done 
Skill 
areas 
 Manage career and work 
life 
 Work with roles, rights and 
protocols 
 Communicate for work 
 Connect and work with 
others 
 Recognise and utilise 
diverse perspectives 
 Plan and organise 
 Make decisions 
 Identify and solve problems 
 Create and innovate 
 Work in a digital world 
 
Literacy in Arts Subject Area Syllabuses – Literature Review  
The information and ideas that make up the Arts Subject Area Syllabuses – Literature Review  
are communicated in language and texts. Literacy is the set of knowledge and skills about 
language and texts that is essential for understanding and conveying this content. 
Each subject area has its own specific content and ways to convey and present this content. On-
going systematic teaching and learning focused on the literacy knowledge and skills specific to 
Arts Subject Area Syllabuses – Literature Review  is essential for student achievement. 
Students need to learn and use knowledge and skills of reading, viewing and listening to 
understand and learn the content of Arts Subject Area Syllabuses – Literature Review . Students 
need to learn and use the knowledge and skills of writing, composing and speaking to convey the 
Arts Subject Area Syllabuses – Literature Review  content they have learnt. 
In teaching and learning in Arts Subject Area Syllabuses – Literature Review , students learn a 
variety of strategies to understand, use, analyse and evaluate ideas and information conveyed in 
language and texts. 
To understand and use Arts Subject Area Syllabuses – Literature Review  content, teaching and 
learning strategies include: 
 breaking the language code to make meaning of Arts Subject Area Syllabuses – Literature 
Review  language and texts 
 comprehending language and texts to make literal and inferred meanings about Arts Subject 
Area Syllabuses – Literature Review  content 
 using Arts Subject Area Syllabuses – Literature Review  ideas and information in classroom, 
real-world and/or lifelike contexts to progress their own learning. 
 To analyse and evaluate Arts Subject Area Syllabuses – Literature Review  content, teaching 
and learning strategies include: 
 making conclusions about the purpose and audience of Arts Subject Area Syllabuses – 
Literature Review  language and texts 
 analysing the ways language is used to convey ideas and information in Arts Subject Area 
Syllabuses – Literature Review  texts 
 transforming language and texts to convey Arts Subject Area Syllabuses – Literature Review  
ideas and information in particular ways to suit audience and purpose. 
Relevant aspects of literacy knowledge and skills are assessed, as described in the standards. 
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A subject-specific support resource for literacy is available on the Arts Subject Area Syllabuses – 
Literature Review  Teaching & learning tab www.qcaa.qld.edu.au/30110-teaching.html. 
Numeracy in Arts Subject Area Syllabuses – Literature Review  
Numeracy is about using mathematics to make sense of the world and applying mathematics in a 
context for a social purpose. 
 
Numeracy encompasses the knowledge, skills, behaviours and dispositions that students need to 
use mathematics in a wide range of situations. Numeracy involves students recognising and 
understanding the role of mathematics in the world and having the dispositions and capacities to 
use mathematical knowledge and skills purposefully.3 
 
Although much of the explicit teaching of numeracy skills occurs in Mathematics, being numerate 
involves using mathematical skills across the curriculum. Therefore, a commitment to numeracy 
development is an essential component of teaching and learning across the curriculum and a 
responsibility for all teachers. 
 
To understand and use Arts Subject Area Syllabuses – Literature Review  content, teaching and 
learning strategies include: 
 identifying the specific mathematical information in their learning area 
 providing learning experiences and opportunities that support the application of students’ 
general mathematical knowledge and problem-solving processes 
 communicating and representing the language of numeracy in teaching, as appropriate. 
Relevant aspects of numeracy knowledge and skills are assessed, as described in the standards. 
A subject-specific support resource for numeracy is available on the Fashion Teaching & learning 
tab: www.qcaa.qld.edu.au/30110-teaching.html. 
  
 
3 ACARA, General Capabilities, Numeracy, 
www.australiancurriculum.edu.au/GeneralCapabilities/Numeracy/Introduction/Introduction 
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Appendix 2: Ideas underlining the Ontario 
Arts Curriculum (Years 11 and 12) 
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